Within the framework of viewing communicative competence as a prerequisite to linguistic competence, rather than vice versa, this paper considers the following: (1) the nature of communicative competence; (2) the implications of communicative competence for second language teaching; and (3) ways in which the teacher can begin to make a foreign language program more meaningful. Communicative competeuce is defined as what native speakers know which enables them to interact effectively with each other. Implications for the language teacher include: (T) the need for tests which measure the ability to use language; (2) the irrelevancy of sequencing surface features; (3) the need for emphasis on non-lizguistic aspects of communication; and (4) the need to re-examiLe attitudes toward students and language teaching. Practical suggestins for implementing communicative competence in the classroom include the use of spontaneous role-playing, discussions, games, radio, and the telephone. (AM)
we are like drivers whose gaze is fixed not on where we are going but on where we came from.
It is not even a ratter of seeing through the windshield but darkly. We are seeing clearly enough, but we are looking at the rearview mirror. Thus the locomotive was first perceived as an "iron horse," the electric light as a powerful candle, and the radio as a thundering megaphone. A mistake, says
MtLuhan. These media were totally new experiences and did to us totally new things.
In their book, Teaching As A Subversive Activity (1969), Postman and Weingartner have used MtLuhan's metaphor in examining the implications of the inquiry method of learning and teaching. The metaphor applies equally well to.the implications for foreign langauge teaching.of.the concept of communicative competence.
It is not a refinement or extension or modification of older school environments. It is a different message altogether, and like the locomotive, light bulb and radio, its iiiipact will be unique and revolutionaty.
Yet the rearview mirror syndrome is already at work. Thus it is NOT a question of "from linguistic competence to communicative competence" but rather of from communicative competence to linguistic competence, if that is where you want to go. It is not a question of patching up existing programs with "communication practice drills," "pseudo-communication," but of redefining our goals and rethil 'ng our methods.
It is in fhe framework of the foregoing observations, then, that I would like to look at the following three questions:
1.
What is communicative competence?
2.
What are the implications of theconcept of communicative competence for second language teachers and teaching? 3. Row can the classronm teacher begin now to make his/tier program mcre mes.,,ingful? rather to see patterns.
3.
Third, tests of communicative competence serve to tell us what students can really do with the language they are learning. From these examples we as teachers and researchers can learn more about second language learning strategies. Second language learning research, while still in its infancy, has cast serbus doubts on many commonly 7 held assumptions of bow a second language is learned or acquired.
To the extent that the second language classroom is tightly controlled in shaping or preventing second language use, the situation is too artificial to provide any meaningful data on second language learning strategies. Once we allow students to use language for *their own purposes, however, we will begin to see how they use wtat it is they have seen and heard, what meaningful organization they
give to the data presented. These insights will provide a basis from which to evaluatethe instructional process and goals. with speech acts has led some methodologists to propose a syllabus based on how-to's, or a description of language functions as opposed to language form. the situations in which the foreign language will be used, including the topics which will be dealt with;
the language activities in which the learner will engage; 3. the language functions which the learner will fulfil; 4. what the learner will be able to do with respect to each topic; 5. the general notions which the learner will be able to handle;
6.
the specific (topic-related) notions which the learner will be able to handle; 7. the language forms which the learner will be ab:e to use;
8.
the degree of skill with which the learner will be able to perform. This understanding of error as exploration is crucial, if we are to begin sincerely to make progress toward the development of programs which teach and test communicative competence.
This brings me, then to the fourth major implication of communicative competence for classroom teachers and teaching, the need for a profound re-examination of the attitudes we hold toward s7.udents, language and language teaching. My concern with teacher attitudes has grown from experiences I have had with language teachers, first as a student, now as a Why is it thac with the role of language teacher there seems to come the assignment oflanguage defender, defender of form, deienier of tradition against the perceived assaults of diversification and change? What is true of the first.language teacher wyuld appear to be true to an even greater extent of the second language teacher.
The teacher/defender of a second language shows a parti,:ular reaistance to language change, often insisting on maintenance of forms which have ceased to be current among native speakers? Equally conservative is the preoccupation of second language teachers with formal style, the language of reporting and describil.g, to the exclusion of colloquial expression, the languele of doing. Students learn how to write a book report or describe a news event in French, but they don't learn how to make a friend in French.
This concern for form, for "rules and charts" and "boxes and arrows" iu not, as might be assumed, the special preoccupation of the oiAer teacher, steeped in the grammar/translation tradition. Many of my teacher trainees express fears about not knowing enough "grammar."
And almost all of them confess, openly or in private, that they are afraid to get up in fremt of their peers to conduct practice dialogues and drills because their "accents" are not aa good as they should be. Now many of these students have just returned from a year of study abroad and are fluent by any standards. Their knowledge of structure is more than adequate to cope with the kinds of situations Crucial to these feelings, in both instances, is the _absence-of the teacher'as judge and the repleedieht of au eaPhasis on grammatical accuracy with a concern for helping etudeuts to express their own thoughts.
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The problems in getting teachers to accept the role of teacher- This remains largely ,true todgy. In sptte Cif_414,W#. apparent concern with teaching for speaking, heraldetby-ii*direci 4Md, later, the audiolingual methods, we as a profession.have Ze041:01*V.14FgelY
Imbued of our clasSical past, reflecting old acedemlic: e9Astraints and, concern for reapectability_as adiscipline.Athis_vere, not true, why would foreign languages still have the feputatiOn far being among the "toughest" subjects in the school cofriCulOm? Why would the attitude's till prevail that second langaege teacbers are -privileged to',have the-"best" their-a144048--;':-Aticryet--, as we have .seen, second language learning succees ie pot primarily a function of. general intelligence or even language aptitude.
In our concern for "respectability" -and, 9tlhaequent17, for norms and standardization of achievement criteria, 1,7e have remained There are days when, follawing a particularly encouraging professional encounter, I would assert that we do'have that kind of new teacher. There are many teachers as well as community and government groups striving to make language teaching and testing more reflective of real langauge needs. This very conference,..with the_ title Freedom to Communicate, is evidence of the Concern and commitment of the leaders of our profession for effecting changes which will benefit all of-us. To be successful, these efforts must begin with an exploration of the attitUded end Motivationi ofthiteiChere' theMselves, teachtrs in relation to other teachers, teachers in relation to their students, and teachers in relation to the language and culture they teach. (These should be unrehearsed, cammedia dell'arte type of sketches, not memorized dialog.) Others will prefer small group discussion where there is no pressure on a particular person to speak at any one time.
Try to respect individual differences as much as you can. Let each student find a sense of achievement in whatever kinds of language activities he enjoys most.
As they begin the role playing, games and other activities, many of your students will be naturally shy. Nany_of_them_are-ill,at ease performing extemporaneously in English, let alone in a second language. You can help enormously by 1) not criticizing their efforis for that at the moment, call it "threshing machine," and try to describe it so a foreign speaker could understand.
There are lots of words and expressions that you can give your students to help them save face on those numerous occasions when they can't think of a word or need time to collect their thoughts.
There may be second language equivalents of "thing," "watchamacallit," A single gesture sometimes says more than a thousand words. Show your students the typical gestures you know and use them yourself.
Handshaking, shoulder shrugging, fist waving, and lip pursing all have their place and are fun to learn.
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Exploit the resources of your community to create the occasion for authentic communications. Perhaps there is a visiting exchange student living nearby. There may be professional.people who would enjoy coming to the school to talk with students. You need not be concerned that their accent is unfamiliar or their language ioo advanced. Let your students handle the situation as best they can.
The more authentic the better.
Explore the possibility of small group activities that bring together students from different levels of language study. Meng games and discussions are more fun a second and third time with different participants. The more advanced students can serve as resource persons when you are not there; and the satisfaction they will gain from explaining something to someone else is importantfiO their own motivation for continued study. Learn to relax about --ur own "errors " Unless you are a native speaker, chances are you make them. Don't let that keep you from talking spontaneously with your students. You will get better with practice, and, more important, you will be allowing them the practice they need to improve. Don't be afraid to admit it when you don't know a word or a pronunciation. Your frank admission of what you do and don't know will make you that much more credible in the eyes of your students. It will ultimately serve to give your students confidence that they, too, can learn the language.
Use the first five minutes or so of every class period to talk with your students in the second language about things of interest to Use the second language to talk to your students about the things that concern you all in fheday to day classroom routine.
Discussions of assignments, corrections, class activities and so forth constitute the most natural opportunity available for authentic interests, any jobs they may hold, musical instruments they play and other talents. This information will give you a headstart in helping to make class activities more meaningful to all of you:
Once you and your students begin to use real-language activities and to understand thEir value, you will no doubt find contexts which have particular meaning for you, your class and your community. Above all, remember that for it to be real, communication must be a personalized, spontaneous event.
It cannot be programmed--but you can make it happen.
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